
Wyoming Accountability Advisory Committee.  July 27, 2011 Meeting Materials 1 

 

 

Advisory Committee to the Select Committee on 

Statewide Education Accountability meeting 

 

July 27, 2011 

 

 

 

Briefing Book and Meeting Materials 
 

 

 

 

 

 

 

 

 

 

University of Wyoming Outreach Center, Room 150 

951 North Poplar 

Casper, Wyoming 

 

  



Wyoming Accountability Advisory Committee.  July 27, 2011 Meeting Materials 2 

Table of contents 

 

 

Agenda ....................................................................................................................................... 3 

Creating a Theory of Action to Guide and Support Wyoming’s Comprehensive 

Accountability Framework ...................................................................................................... 4 

Figure 1.  The Relationship of School, Educator, District, and Student Accountability ... 5 

Proposed Indicators for Wyoming State Accountability System ....................................... 10 

Advisory Committee Feedback and Recommendations on Achievement and Readiness 

Indicators ................................................................................................................................. 13 

Advisory Committee Feedback and Recommendations on Equity Approach .................. 14 

Considerations for Using Student Performance Data to Inform Evaluations of Educator 

Effectiveness ............................................................................................................................ 15 

The Role of Student Accountability in the Wyoming State Accountability System ......... 18 

  



Wyoming Accountability Advisory Committee.  July 27, 2011 Meeting Materials 3 

 

ADVISORY COMMITTEE TO THE SELECT COMMITTEE ON STATEWIDE 

EDUCATION ACCOUNTABILITY 

University of Wyoming Outreach Center, Room 150 

951 North Poplar 

Casper, Wyoming 

July 27, 2011 

Agenda 

 

8:30 Welcome & Introductions—Chairman Shilling 

8:45 Review of timeline and work plan—Dave Nelson, Scott Marion 

9:00 Theory of Action—Scott Marion 

10:30 Break 

10:45 Core Components of School Accountability—Chris Domaleski  

Noon Lunch 

12:45 Focus on Growth—Chris Domaleski 

1:45 Focus on Teacher Effectiveness—Scott Marion 

3:00 Break 

3:15 Discussion of Student Accountability— Chris Domaleski 

4:00 Next steps—Scott Marion, Chris Domaleski, Dave Nelson, Chairman Shilling 

4:30 Adjourn 
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Creating a Theory of Action to Guide and Support Wyoming’s Comprehensive 

Accountability Framework 

Center for Assessment 

 

Introduction 

Several researchers (e.g., Bennett, 2010; Marion & Perie, 2009) have employed theories of 

action as a way to help states and others both design and evaluate complex accountability and 

assessment systems.  A theory of action, drawn from the evaluation literature (e.g., Wholey, 

1979), is intended to portray what is essentially a logic or causal model that describes how 

programs are intended to work.  A theory of action lays out the inputs or antecedent conditions, 

proximal, intermediate and distal outcomes, and importantly describes the mechanisms or 

processes that specify the logic by which these components are sensibly related. 

 

The foundational principles for the entire system are presented first.  We then present a very high 

level schematic of how we envision the full system working together to fulfill the key goals of 

the system.  Theories of action are often represented as logic diagrams and we will eventually 

move in that direction for this project.  We thought it would be more helpful as a first step to 

write out the various components of the theory of action for each the school and educator 

accountability systems to get agreement on mechanisms and indicators and to gather the 

committee’s input on aspects that might be missing or aspects that do not appear to fit in the 

logic model.     

Foundational Principles 

Major Goals of the System(s) 

1. Improve overall levels of student achievement such that all students leave Wyoming 

schools “college or career ready.” 

2. Increase the rates at which Wyoming students learn in each academic year (growth). 

3. Reduce and eliminate gaps in achievement and especially growth for key subgroups. 

4. Improve teacher and leader quality in Wyoming. 

5. Increase public credibility and support for Wyoming public education. 

6. Increase the “efficiency” of schooling in Wyoming. 

Major Components of the System 

1. District accountability 

2. School accountability 

3. Educator (teacher & leader) accountability 

4. Student accountability (graduation?) 

Guiding Principles of the System 

1. Instructional Core (Elmore):  The systems must strengthen and support the relationship 

among the students, teachers, and meaningful content (and skills). 
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2. Coherence:  The systems, particularly the school and educator accountability systems 

must incentivize common and mutually supportive behaviors among teachers and leaders 

in schools. 

3. Equity.  The system must provide be designed to support the reduction in gaps of 

performance/growth for specific groups and individual students. 

4. Transparency:  The design of the system must be only as complicated as necessary to 

support the major goals and guiding principles, but should be as transparent as possible. 

5. Support and Improvement:  The systems should be designed to maximize opportunities 

to support and improve schools’ and educators’ performance rather than focus on 

punitive sanctions. 

 

 

Figure 1.  The Relationship of School, Educator, District, and Student Accountability 

The following high-level schematic illustrates the mutually reinforcing nature of the various 

aspects of the SF 70 accountability systems.  It is critically important that the educator and 

school accountability system support one another and not conflict. 
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School Accountability System 

Antecedents 

1. Schools are funded at levels adequate to support high levels of student achievement. 

2. The learning targets (standards) are clear and support curriculum and instruction. 

3. Educators (teachers & leaders) have the knowledge and skills necessary to improve 

student learning. 

4. The state summative assessments in ELA and mathematics provide technically defensible 

student scores for reporting a “status” (proficiency) measure related to the state content 

standards. 

5. The state summative assessments in ELA and mathematics provide technically defensible 

student scores for calculating the growth in student performance across consecutive 

school years. The school accountability system supports a collective vision of school 

improvement and responsibility. 

6. Key stakeholders agree that the school accountability system represents a broad set of 

indicators necessary for characterizing school quality, while focusing on those indicators 

most likely to leverage positive change. 

7. Schools and districts have the capacity to support the data collection and improvement 

efforts related to school accountability. 

8. WDE has the capacity to implement and support the school accountability system 

including working with schools to improve their performance over time. 

Proximal indicators (numbers) and mechanisms (bullets) 

1. Measuring and reporting student longitudinal growth provides information that educators 

use to judge the quality (effectiveness) of educational programs. 

 Educators and other stakeholders will use this information to fine-tune, alter, 

and/or eliminate specific programs/interventions to focus on those with the 

greatest likelihood of producing gains in student learning. 

 Having access to high quality information on student progress will allow 

educators to more easily develop cultures of data use for making educational 

decisions. 

2. Measuring and reporting student longitudinal growth provides information for students, 

parents, and other key stakeholders to more accurately judge the progress each student is 

making for each school year. 

 Parents and others will advocate for more effective educational programs and 

interventions for their students. 

 Students will receive information that will enable them to better monitor their 

own progress. 

3. Interim assessments fully aligned to WY standards and/or CCSS and administered at least 

multiple times [how many?] throughout the school year are used to monitor student 

learning throughout the school year. 

 Teachers and others use the interim assessment results to monitor and adjust the 

instructional programs for students. 
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Intermediate indicators (numbers) and mechanisms (bullets) 

1. Clear and actionable assessment/accountability reports accurately portray schools in 

terms of achievement (status), student longitudinal growth, and other key indicators (e.g., 

graduation rates, college/career readiness).  

 Data are used to improve the quality of interventions and programs at Wyoming 

schools. 

 The assessment system, accountability calculations, and reporting systems 

provide information for school leaders to support and improve the quality of 

teaching. 

2. The data and decisions from the school accountability system contribute to local educator 

evaluation systems in ways that allow excellence to be recognized and collaboration is 

encouraged. 

Distal indicators 

1. The average teacher and leader quality statewide improves and the variance at the lower 

ends of quality is reduced. 

a. There is an increase in high quality applicants for open teaching positions. 

2. Students grow at rates that lead to increased levels of college and career readiness 

compared to current rates. 

3. Student achievement will improve statewide as evidenced by increases on state 

assessments, NAEP, and related assessments. 

Consequences (intended and unintended) 

1. The system is designed in such a way as to maximize the likelihood of the distal 

indicators being fulfilled. 

2. Schools that do not meet prescribed state accountability standards are subject to 

increasing levels of actions including filing school improvement plans, working with a 

“distinguished educator,” replacing the school leader, and/or other consequences as 

determined by the State School Board. 

3. Schools that excel on school accountability indicators may be afforded certain flexibility 

such as freedom from certain WDE or other requirements [is this possible?]. 

4. The accountability system does not lead to a narrowing of the curriculum or other 

meaningful opportunities for students. 

5. The accountability system does not lead to Wyoming teachers leaving the state for other 

teaching opportunities 
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Educator Accountability System 

Antecedents 

1. There are adequate funds to support reformed educator accountability systems. 

2. The learning targets (standards) are clear such that educators understand their goals. 

3. Educators (teachers & leaders) have the knowledge and skills necessary to improve 

student learning. 

4. The state summative assessments in ELA and mathematics provide technically defensible 

student scores for calculating the growth in student performance across consecutive 

school years. 

5. The Wyoming Legislature, the State Board of Education, and WDE will support efforts 

to provide a fair approach for measuring educators’ contribution to student learning in the 

“non-tested” subjects and grades. 

6. There are mechanisms for unambiguously linking students to teachers.  

7. Key stakeholders agree that the educator accountability system represents a broad set of 

indicators necessary for characterizing educator quality and representing the diversity of 

educator. 

8. The system will be designed such that the majority of the decisions about teacher quality 

are made locally, because those with the deepest understanding of the local context are in 

the best position to make such decisions. 

9. Schools and districts have the capacity to implement fair and rigorous educator 

evaluation system. 

10. WDE has the capacity to monitor the quality of districts’ educator evaluation systems and 

support efforts to improve such systems. 

Proximal indicators (numbers) and mechanisms (bullets) 

1. Measuring and reporting student longitudinal growth provides information that can be 

used as a component of educator evaluation systems. 

2. Educators and other stakeholders will use this information to fine-tune, alter, and/or 

change their instructional strategies in order maximize likelihood of producing gains in 

student learning. 

3. Having access to high quality information on student progress will allow educators to 

more easily develop cultures of data use for making educational decisions. 

4. Measuring and reporting student longitudinal growth provides information for educators 

to more accurately judge the progress each student is making for each school year. 

 Teachers will use this information to better self-evaluate how well their 

approaches worked with a particular group of students. 

 Leaders will use this information to determine how best to support their 

educators’ improvement efforts. 

5. Interim assessments fully aligned to WY standards and/or CCSS and administered at least 

multiple times [how many?] throughout the school year are used to monitor student 

learning throughout the school year. 

 Teachers and others use the interim assessment results to monitor and adjust the 

instructional programs for students. 
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Intermediate indicators (numbers) and mechanisms (bullets) 

1. Increasing the consistency and quality of educator evaluation approaches across the state 

will improve the overall quality of evaluations. 

 Improving the quality of evaluations leads to improvements in teaching quality. 

2. The educator accountability system will yield reports that provide specific and useable 

information to teachers and leaders in order to improve their knowledge and practices. 

 These reports yield information that enable school leaders to support and improve 

the quality of teaching. 

 These reports yield information that enable teachers to improve the quality of 

their teaching. 

3. The data and decisions from the school accountability system contribute to local educator 

evaluation systems in ways that allow excellence to be recognized and collaboration is 

encouraged. 

Distal indicators 

1. The average teacher and leader quality statewide improves and the variance at the lower 

ends of quality is reduced. 

 There is an increase in high quality applicants for open teaching positions. 

 High quality educators are retained in schools at higher rates because they see that 

quality/merit is recognized. 

2. Students grow at rates that lead to increased levels of college and career readiness 

compared to current rates. 

3. Student achievement will improve statewide as evidenced by increases on state 

assessments, NAEP, and related assessments. 

Consequences (intended and unintended) 

1. The system is designed in such a way as to maximize the likelihood of the distal 

indicators being fulfilled. 

2. The system will minimize unintended negative consequences such as cheating and related 

behaviors and will not lead to a reduction in the quality of the teaching force.  

3. Educators who do not meet prescribed local/state performance standards are subject to 

increasing levels of actions including personal improvement plans, loss of “non-

probationary” status, and perhaps firing as determined by each local School Board, 

subject to State oversight. 

4. Educators who meet specified performance standards will be “rewarded” by being 

granted “non-probationary” status, promotion to a lead teacher role, and/or merit 

pay/bonuses. 

5. The accountability system does not lead to a narrowing of the curriculum or other 

meaningful opportunities for students. 

6. The accountability system does not lead to Wyoming teachers leaving the state for other 

teaching opportunities 
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Proposed Indicators for Wyoming State Accountability System 

Introduction 

Once a theory of action and the goals of an accountability system have been defined, it is 

important to select the indicators that best support the valued outcomes.  These indicators will 

serve as the core components of the system, and it is important to select elements that are 

meaningful and trustworthy.   

 

In selecting and defining indicators, the overall goal is to create a model that is suitably 

sophisticated to meaningfully inform understanding of school effectiveness.  However, the 

model should be simple and transparent enough to be easily understood and implemented.   

 

Our goal for this portion of the meeting is to identify the indicator categories and elicit initial 

recommendations regarding elements and features that should be considered for each.  In 

subsequent meetings, we will deal with design issues such as how to combine and report 

performance in each area.   

Based on the requirements of SF 70 and the feedback received at the select committee 

meeting on June 14, 2011, we propose the following indicator categories.   

A. Achievement – How do students perform on state assessments designed to measure 

proficiency on Wyoming state standards?  

B. Growth – Are students demonstrating acceptable progress with respect to performance 

on state standards? 

C. Readiness – Do students graduate college and career ready?  

D. Equity – Are the lowest performing students attaining proficiency or demonstrating 

acceptable progress toward proficiency?  

Considerations 

Achievement 

Achievement refers to indicators that provide information about student academic performance 

with respect to Wyoming state standards.  At a minimum, Senate File 70 proscribes that the 

system address “core indicators of student performance” to include reading as measured by 

PAWS – grades 3-8, and 11.   

Key Questions: 

 What additional measures of student achievement should be included in the achievement 

category?  Consider: 

o Content areas 

o Grades 

o Special populations 
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 What limitations/ constraints should be considered regarding potential achievement 

indicators (e.g. Do all students participate?  Is the measure alignment to standards? Etc.)    

Growth 

We will explore this category in more detail separately at this meeting.   

Readiness  

This category covers information designed to signal that a student is prepared to be successful in 

college or a career.  SF 70 indicates that the following measures should be included.   

 8
th

 grade college readiness test (e.g. Explore) 

 11
th

 grade college readiness test (ACT) 

There are numerous potential elements to support this category, which includes some ‘non-

traditional’ choices, such as post secondary outcomes.  Some examples include:    

 Graduation rate and/or drop-out rate 

 Course completion/ success 

o AP/IB courses 

o Joint-enrollment/ post secondary courses 

 Career/ industry certifications 

 Post-secondary data 

o Enrollment in credit bearing courses 

o Enrollment in the military etc.  

 Other assessment indicators  

 Qualitative data (e.g. survey data of attitudes, academic habits etc.)    

Key Questions: 

 What are the most important elements to include in the readiness category and why? 

 Would it be feasible/ advisable to allow schools to select from a menu of indicators? 

 Are the proposed elements feasible and credible?    

Equity 

 

Another category that should be addressed in a comprehensive accountability system is the 

extent to which all groups of students are achieving success.   In the best case, not only will 

schools improve achievement overall, but they will also erase what are often persistent and 

sizeable gaps in performance between highest and lowest performing student groups.   

 

Typically equity not addressed by adding separate elements.  Rather, it is supported by design 

decisions intended to incentive and reward schools that make progress with the lowest 

performing students.  Design decisions will be addressed later in the process, however, today we 

seek feedback on indentifying the student groups and outcomes that should be prioritized.   
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Options for defining focal students: 

 Subgroups based on demographic characteristics.  Such as: 

o Ethnic groups 

o Economically disadvantaged 

o  SWD etc.  

 Combine multiple subgroups into a broader group (i.e. ‘super-subgroup’)  

 Subgroups based on performance 

o Students performing below an established standard (e.g. not proficient on state 

tests) 

o Students performing relatively lower than others at the school (e.g. the lowest 

performing 25%) 

Options for identifying priority outcomes: 

 Meeting a status target or performance baseline 

o For example: achieving proficiency on state tests 

 Meeting a growth target 

o Moving from non-proficient to proficient 

o Achieving a growth rate that meets or exceeds that of similar students 

 Closing the achievement gap     

Key Questions: 

 Which student group(s) should be the primary focus with regard to equity?  Why? 

 What equity outcomes are most important to promote? 
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Advisory Committee Feedback and Recommendations on Achievement and Readiness Indicators 

Category Possible Indicators 

Recommend 
inclusion 
(Yes/No)? Notes (advantages/ concerns/ comments): 

Achievement 

PAWS reading, writing, and 
math in grades 3-8, 10-11     

PAWS science 5,8, and 11     

Other (use back if necessary):     

Readiness 

8th grade readiness test 
(EXPLORE)     

10th grade readiness test 
(PLAN)     

11th grade readiness test (ACT)     

Graduation rate     

AP/IB course completion     

joint enrollment/ early credit     

career/ industry certification     

enrollment in credit bearing 
post-secondary courses     

attainment of selected career 
outcomes (e.g. military service)     

qualitative data (e.g. survey of 
attitudes or habits)     

Other (use back if necessary):     
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Advisory Committee Feedback and Recommendations on Equity Approach 

Essential 
Question Alternatives 

Recommend 
(Yes/No)? Notes (advantages/ concerns/ comments): 

How should 
subgroups 

be defined? 

Multiple subgroups by 
demographic characteristics 
(e.g. ethnicity, poverty, 
disability status etc.)     

Combine multiple subgroups by 
demographic characteristics 
(e.g. single ‘super-subgroup’)     

Subgroups based on 
performance (e.g. students 
below proficient)     

Other (use back if necessary) 
  

What are 
the priority 
outcomes? 

Meeting a status target or 
performance baseline (e.g. 
proficiency on state tests)     

Meeting a growth target linked 
to status (e.g. progress toward 
proficiency)     

Meeting a norm-referenced 
growth target (e.g. growth rate 
meets/ exceeds that of similar 
students)     

Closing the achievement gap     

Other (used back if necessary)     
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Considerations for Using Student Performance Data to Inform Evaluations of Educator 

Effectiveness 

Introduction 

Senate File 70 calls for a statewide system for measuring teacher and administrator effectiveness, 

as measured in part by student achievement.  Data from this system is intended to inform 

consequences and incentives for schools and educators.   

 

The purpose of this document is to outline the essential components of an educator evaluation 

system that includes student performance data and to elicit guidance from the advisory 

committee regarding key design considerations.   

 

Design Considerations 

 

Specify claims in the Theory of Action.  It is important to start by grounding decisions in a 

credible theory of action.  This should clearly define the goals and explicate the assumptions 

about how the system will be about the desired changes.  The TOA should specify the 

overarching and supporting claims as well as the mechanisms hypothesized to achieve desired 

outcomes.   A well specified and credible TOA will also aid in designing an approach that is 

purposeful and amenable to evaluation.    

 

Identify and evaluate performance measures to be included.  Naturally, any use of test data to 

inform teacher effectiveness should control for prior performance.  Therefore, the assessment 

system must produce a measure that reflects the progress or growth of the student during the 

period of time the teacher provided instruction.   One way to accomplish this is to use a score 

from the end of the previous year, which requires a system of related end-of-year assessments.  

This approach is likely to be more complicated for high schools where the availability of 

performance data is less coherent.  Another approach is to use interim assessments administered 

at the beginning of and/or at multiple times during the term of instruction. 

 

Whatever assessments are selected, they should be reliable and valid measure of what teachers 

should be teaching and students should be learning.  Moreover, the assessments should contain 

sufficient breadth and depth to elicit desired knowledge, skills, and abilities and an adequate 

range to detect growth especially for high and low performing students.   

Identify and evaluate approach to measuring growth.  This topic will be considered in detail 

separately, however two key questions are worth noting as pertains to educator evaluation.  First, 

what analytic approach will be selected and it is feasible and technically defensible?  Second, 

how will growth expectations be defined?  That is, what is the growth standard to rate a teacher 

as effective or ineffective?   
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Resolve attribution considerations.  Attribution refers to the ability to link educators to student 

outcomes.  This requires a data system that can associate the teacher who provided instruction 

with the students receiving instruction.  This is often complicated by issues such as student 

mobility and circumstances where multiple educators contribute to student instruction.  Another 

substantial attribution threat is the limited grades and subject areas for which assessment data is 

available.  Therefore, the system must address if or how results will be attributed to educators 

who teach subjects not covered by state tests. Typically, statewide standardized tests cover less 

than a third of educators.   

 

Address system utility.  It is important to design a system in which the information can help 

educators and leaders improve student achievement.  To that end, results should be credible and 

one should be able to identify specific skills and practices that are associated with higher/ lower 

results.   What information should be reported to support this objective?   

 

Indentify additional indicators in the model.  While assessment results may be one source of 

information to help determine teacher effectiveness, it should not be the only component.  It is 

important to identify the attributes of effective teaching and leadership that should be 

incentivized and determine how can these be incorporated into the system.   

 

Determine ongoing plan for monitoring and evaluation.  A comprehensive system should 

include a mechanism to assess the claims in the theory of action and evaluate impact.  Criteria 

should be established to determine if results are credible.   The plan should also address 

unintended consequences such as narrowing the curriculum, promoting competition over 

cooperation etc.   

 

Key Questions 

While it is beyond the scope of the advisory committee to specify all elements of the model or 

resolve all challenges, feedback on the following items will help guide and focus design 

decisions. 

• What are the most important outcomes for using student performance data to inform 

educator effectiveness?   

• What academic measures should or should not be included in the system?  Why? 

• What other indicators should be included in the system? 

• What evidence of academic growth should be most heavily valued in the system (e.g. 

most or all students improve, low performing students achieve proficiency etc.)?  

• What information related to educator effectiveness will most help improve student 

achievement?   

• What unintended consequences pose the greatest threat to using student performance data 

as a component of educator evaluation? 
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The Role of Student Accountability in the Wyoming State Accountability System 

Introduction 

Improving academic achievement in Wyoming requires the efforts of a broad group of leaders 

and stakeholders.  While state accountability systems typically provide incentives for teachers 

and educational administrators, many argue that the system is not complete without explicitly 

incentivizing actions from students as well
1
.  To the extent that the theory of action for the 

accountability system provides mechanisms specifically designed to address student motivation 

and support – rather than relying on unchecked assumptions about student behavior – the 

likelihood of success is increased. 

Considerations 

The advisory committee is encouraged to consider what mechanisms could or should be included 

in the accountability system to promote student engagement.  Several ideas are listed below, 

which are variably used in other states.   

 

Promotion/ Retention 

 

Assessment results can be used wholly or in-part to inform promotion or retention decisions.  For 

example, students must earn a proficient score on the eighth grade assessment to be promoted to 

the ninth grade.  Often such policies draw from multiple sources of evidence, such as a 

combination of test scores, and allow for retests, alternative evidence, and/or waviers.  These 

policies are typically aimed at both encouraging student effort and ensuring that students are 

prepared before advancing to more rigorous coursework.  On the other hand, critics charge that 

test scores cannot or should not trump coursework and educator evaluation of student 

performance. 

 

Graduation Eligibility 

 

While successfully completing a core course sequence is typically a qualification for graduation, 

other artifacts of student performance can be used to determine diploma eligibility.  This may 

include test scores, additional course requirements, or completion of a research project.  Some 

states set criteria based on the evaluation of multiple indicators and, as indicated above, retests 

and exceptions are usually built into the policy.   These policies can help increase student 

motivation, ensure students are prepared for post-secondary options, and bolster confidence in 

the credibility of a high school diploma.  However, negative consequences can include 

increasing the drop-out rate or reducing post-secondary options for students.   

 

  

                                                 
1
 The accountability system could be further broadened to address the role of stakeholders such as parents and 

community leaders.  This will be addressed at a future meeting.   
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Course Grades 

 

Another accountability mechanism to consider is to combine the score on an end of course or end 

of grade test with the student’s course-based performance to arrive at a final grade or outcome.  

That is, use the state test as the final exam for the course.  This requires a suitable assessment 

that matches the content standards and curriculum.  States may chose this approach to address 

concerns that course curricula and/or grading practices are highly variable throughout the state, 

including instances where the standards are not sufficiently covered.  Moreover, incorporating 

test scores into course performance may bolster confidence that earned credit represents student 

performance that meets state expectations and may increase student motivation.     

 

 

Post-Secondary Credential 

 

Given the central role that college and career readiness plays in SF 70, it may be appropriate to 

link student outcomes with readiness incentives.  For example, some states have initiated 

articulation agreements with institutions of higher education that permit students scoring at or 

above target performance on high school readiness assessments to exempt college placement 

testing and enroll in credit bearing courses.  Note, this does not replace admissions requirements.  

Rather it serves to indicate that the student is ready for college level academics and may further 

incentivize student effort.  Such a policy requires a credible college readiness test with well-

researched performance standards.   
 
 

Key Questions 

 

• To what extent is student motivation an issue and how does it vary for students? 

• What positive or negative consequences are most likely to promote student engagement? 

• Which, if any, of the mechanisms mentioned in this document are promising alternatives for 

inclusion in the accountability system? 

• What implementation challenges or unintended consequences should be addressed? 

 

 


